In 1994 at the International Simulation and Gaming Association (ISAGA) conference in Ann Arbor, Michigan, Gene Halleck earned the distinction of "the faculty member accompanied by the most graduate students" (Halleck, 2000) . I was one of those graduate students. I barely remember my presentation, An ESL Simulation for Composition, but I know now that the conference was an important precursor to what was to evolve into a powerful curriculum with simulations at the center in the Oklahoma State University International Composition Program. The program has contributed to the literature of effectiveness of simulation use in English as a Second Language (ESL) writing as evidenced by the publications of faculty and graduates of this program (Blackshear Hull, in press; Brooks, 2007; Cheng, 2007; Demeter, 2007; Dixon, 2002; Dordick, 1997; Freiermuth, 2002 Freiermuth, , 2007 Fukushima, 2007; Halleck, 1995 Halleck, , 2000 Halleck, , 2007 Halleck, Moder, & Damron, 2002; Hayden, 2007; Hill, 2002, in press; Hill & Lance, 2002; Ince, 2002; Kamimura, 2002; Kamimura & Tjie, 2002; Knyshevytska & Hill, 2007; Kovalik & Kovalik, 2002 Livingston, 1997; Moder & Halleck, 1995; Moder, Seig, & Van Naidu, 2007; Nash, 2007; Salies, 2002a Salies, , 2002b Schick, in press; Seig, in press; Smythe, 2002a Smythe, , 2002b Spelman, 2002; Tjie, 2002; Yun, in press) . Although not an exhaustive bibliography, this list continues to grow and contribute to the richness of what simulations have to offer the writing classroom.
The longevity and the productivity of this program have created a unique situation to study what happens as simulations are developed and used over time under various changes in leadership and staffing. The study consists of two parts, both important to framing recommendations for long-term use of simulations in the ESL writing curriculum: a history of the program collected from a former director and a survey of the instructors in the program.
The life of a simulation
In this section, I undertake to reconstruct the history of the program. Although not an exhaustive accounting, it is designed to unearth the origins, goals, and objectives foundational to the program.
Briefing
In the mid 1990s we created and initiated, with success, simulations to be used in the International Composition Program: The GUN CONTROL simulation (Salies, 2002b) , one that took eight class periods, and the CONFERENCE SIMULATION (Halleck et al., 2002) , which ran as a semester-long simulation. By the end of the 1990s, Moder et al. (2002) heeded Carson's (1994, 1997) findings that ESL students must be challenged intellectually by linking reading, evaluation, and writing to academic sources. To address these concerns, they embarked on creating and implementing CIMARRON VALLEY, a semester-long thematically linked simulation. Carol Moder (personal communication, 26 April 2007) , director of the program at the time, says the other elements that factored into the creation of this simulation were, for example, Joy Reid's (1998) notion of sequencing writing assignments by linking each one to fit the hierarchy of expectations, goals, and objectives of the course and building each assignment on skills gained in previous assignments. Sequencing is paired with spiraling, which scaffolds cognitively more difficult skills for concept-to-practice problems such as audience, use of detail, and use of sources. Another factor underlying the development of the CIMARRON VALLEY simulation was an attempt to tie the simulation to issues of local relevance, as the native speaker composition courses were using a self-published anthology, The Great Plains Reader. The ESL instructors recognized that this content needed to be made accessible to the international students . When they compared student responses in the simulation-based classroom to the same topic in a traditional classroom they concluded that the goals of leading "students to develop a deeper familiarity with the issues, a control of the necessary language and a greater investment in the issues" (Moder et al., 2002, p. 289) were realized. The results of the study yielded positive outcomes:
The effectiveness of this semester-long set of thematically linked simulations in overcoming problems of unfamiliarity, low interest, and plagiarism coupled with its strength in engaging students meaningfully with source materials demonstrate that simulation/gaming provides a powerful framework for the EAP composition classroom. (Moder et al., 2002, p. 297) This simulation provided the core goals and objectives for further simulation development for the program.
Action
Moder (personal communication, April 26 2007) reported that when she presented the idea of a simulation, which focused on the current issue of corporate hog farms moving to small rural communities, the teaching assistant instructors were hesitant. They did not know much about simulations and they were skeptical of the topic. To allay these concerns and gain support for the curriculum, Moder and Halleck conducted voluntary workshops in which they presented the theoretical underpinnings of simulations and had the participants engage in simulations such as BARNGA. Having obtained buy-in from the instructors, they acquired funding from the university Center for Effective Instruction, which allowed two teaching assistants (also the coauthors of Moder et al., 2002) to develop the curriculum (Seig) and materials (Van Den Elzen) over a summer. Presemester orientation coupled with regular observation of the courses provided valuable insights for weekly program meetings where Moder made suggestions and the instructors refined and further developed the simulation. She and the instructors worked closely to create and implement the simulation, which involved bringing in guest speakers, screening a documentary on the issue of corporate hog farms in Oklahoma, and a field trip to the Oklahoma State University swine facility. This was a major undertaking requiring time, resources, and commitment from all involved.
The plan for the program was to develop four such thematically linked simulations to be rotated. An additional simulation, ADVERTISING IN THE SCHOOLS, was developed and successfully implemented. During this time instructors worked in an apprentice mode: Under the close supervision of the director, experienced instructors worked closely with new instructors to pass down knowledge, strategies, and procedures for the teaching of simulations. directly address writing issues-that the writing issues had taken a back seat to preparation for and implementation of simulations. At that time, we proceeded to reduce the number of simulations and add textbooks that addressed writing issues into the program in an effort to return some of what I thought was "balance" to the curriculum. However, as the semesters rolled on and I taught one of the courses, I was puzzled as to how we had gotten to this place in our program: The simulations had been passed on and modified so they had lost their impact, the focus on simulations had created an imbalance in focus on writing skills, and there was little motivation to create new simulations.
Programmatic promises and pitfalls
I thought it was time to take stock and see where we were and where we might go programmatically with simulations. The remainder of this article reports on a study in which I surveyed current and former instructors regarding their perceptions about the use of simulations in our program.
The program
Currently the International Composition Program at Oklahoma State University offers four courses: first-year Composition I and II equivalents; a course for graduate students who need assistance with all four skill areas-reading, writing, speaking, and listening; and a course for graduate students who need assistance developing graduate writing skills. The instructors of the courses are graduate students in various stages of matriculation who have teaching assistantships. New students with no teaching experience spend their first two semesters tutoring in the university writing center and formally observing international composition courses. For the "observing," they attend two courses regularly during the semester, journal about their experiences, and engage in some teaching presentations in the classes they are observing. All teaching assistants participate in presemester orientation sessions and attend weekly staff meetings.
The study I contacted current and former instructors of all international composition courses by e-mail and asked each to respond to the following questions: In all, 12 instructors completed and returned the questionnaires. Questions 1 through 4 of the survey were included for background information and program information. Questions 5 through 8 are of interest for this article. Appendices A and B contain the responses for Questions 5 and 6: "What do you perceive to be the benefits?" and "What do you perceive to be problematic about the use of simulations in the curriculum?" I collated and analyzed the responses to determine the perceptions of the instructors and how those perceptions, in the context of the history of the program, might provide future direction for the program.
Promises
The benefits reported by the instructors confirmed recognized benefits of simulations for second language learners. The instructors reported that simulations helped build schemas by providing background information and vocabulary through integrated usage. I have listed general themes of the responses next (specific responses can be found in Appendix A):
• build schema-background info and vocabulary;
• engage students;
• provide context for practicing the four skills;
• teach collaboration skills;
• provide context for developing complex ideas, personal opinions, and critical thinking;
• develop argument skills.
These results confirmed that instructors recognized the benefits of simulations as originally articulated for the CIMARRON VALLEY simulation as well as results obtained by others: strategic competence (Salies, 2002a) , collaboration (Halleck et al., 2002) , interactive learning environments (Klabbers, 2001) , rhetorical skills (Fukushima, 2007; Naidu, 2007) , and critical thinking and argument (Kovalik & Kovalik, 2007) . These results indicate that knowledge of many of the goals and underpinnings of simulations remained intact over time in the program.
Pitfalls
Although there was evidence that instructors continued to recognize the benefits of simulations, there were also problems that had developed. Again, I list the general themes that emerged from the responses (specific responses can be found in Appendix B):
• using appropriate simulations for course goals, • developing more effective strategies for less proficient students, • providing scaffolding for the task of doing simulations, • balancing time with simulation/focus on writing skills, • dealing with time management issues.
There were concerns about using appropriate simulations for particular goals of particular courses-some simulations over time had come to be separated from the initial purposes and objectives and were being used inappropriately for the context of the course. I think this led to the perception that the writing and the simulation were separate. As one instructor said, "The relationship between writing skills and simulations is not intuitive and can be a difficult connection for teachers and students to make." Another commented, "I think we could have changed the simulations so that part of the simulations involve writing rather than having them act things out for the whole simulation and then tacking an essay on the end." In addition, instructors had moved from thematically linking the simulations and were instead using multiple short simulations in a semester, which were not linked other than to the individual assignments. I think this development was the source of the comments that indicated a need for scaffolding simulation tasks. In addition, the lack of preparation time for both instructors and students led to the difficulties expressed by instructors relative to the less proficient students. One last note: Debriefing, a critical element of simulations (Bullard, 1990; Petranek, 2000) , was still part of the process; however, the debriefings were shortened considerably or were cursory if time constraints intruded.
Several common themes emerged in the area of instructor training, which Questions 7 and 8 addressed: "How well prepared did you feel to teach simulations the first time you taught?" and "What kind of preparation do you think is effective for instructors who are teaching simulations?":
• need more background in simulations for new instructors;
• need more hands-on practice with simulations both for the instructors themselves and with the simulations they will be presenting in class; • need to observe simulations in other classes (this is already built in to the shadowing program, but more was requested); • need ongoing study of simulation use such as reading articles for discussion in weekly meetings; • need access to feedback from instructors and students in previous simulations;
• need flexibility to adjust roles depending on individual class factors.
This feedback indicates that more experience observing and participating in simulations will provide more comfort for instructors. Also, the comments about having feedback from previous simulations indicated the gap in knowledge about original goals and objectives of the simulations. Instructors asked for foundational knowledge in both in-service and ongoing program meetings.
Returning the life to simulation
I have moved on to other administrative work but have learned much from reflecting on and researching the history and perceptions of a program that has been using simulations as the core of its curriculum for more than 13 years. I think the following recommendations could return life to our program and prevent others who want to use simulation-centered curricula from having to "reinvent the wheel," as they say.
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Returning life to the simulation means recognizing that what simulations have to offer our students are what simulations have to offer our instructors:
Increased
• comfort with strategic, procedural, and declarative knowledge;
• skills in collaborating;
• text-responsible writing;
• pedagogical engagement;
• integrity in curricular planning through sequencing and spiraling.
These dimensions are addressed and extended through instructor training. We have learned that presemester orientation should include an introduction to/ reinforcement of the theoretical underpinnings of simulation use, including involving instructors in simulations that help them understand the importance of the components of simulations. Simulations are energy and resource intensive and require commitment from both the director of the program and the instructors involved. This means closer connections among all parties, including a strong mentoring program, director observations and feedback, and ongoing training and development. Inservice opportunities should include instructor participation in simulations. Directors must provide scaffolding and framing for metacognitive discussions of the intersection of simulations and writing (Klabbers, 2001; Salies, 2002a Salies, , 2002b .
Appendix A Responses to benefits
Question 5: What do you perceive to be the benefits of using simulations in the curriculum?
• • Students had to use English for communicative purposes.
• • Build schema-background info and vocabulary for writing from the situations.
• • Simulations address the content of the class we teach and language as well in four aspects which is a wonderful advantage of content based instruction. • • They also make the class exciting and students involved.
• • Depends on the simulation-not every simulation relates to the goals of the specific class. Engl 1223, for example, doesn't benefit as much, in my opinion, from simulations that revolve around a social consensus. • • I don't believe their writing skills are being fully exploited.
• • Students need to work collaboratively.
• • It offers them good chances to practice both spoken and written language.
• • Benefits are plenty especially if used in Academic Skills class as all four skills can be honed in students using simulations. • • Students feel empowered as they research the materials on their own, get the relevant materials for the simulation, and then get to use them with much flexibility. • • In my 16 years of teaching experience, I have noticed that teaching language skills using simulations (not only for comp classes) is the best way to teach the language. As the students get very comfortable with the topic through reading, speaking (presentations), they are better equipped to write good compositions. I say this because I have taught composition classes without using simulations (as there was not concept of simulations in such places). Therefore, I can compare both (with and without using simulations) and say with confidence that simulations equip students to do better. • • It has many benefits. It gives them opportunities to express themselves under the cover of the role they have to play out. • • It provides them with practice in speaking English.
• • It provides them necessary background for their writing assignments.
• • Students have to consider complex ideas and develop personal opinions and critical thinking skills. • • Topics are relevant to study in higher education and composition skills.
• • Students use all four skills continually to discuss ideas and negotiate solutions to problems.
• • The simulation recreates a real-life situation which students can apply in their own lives. • • Many students enjoy simulations because they can say and do things that are not "typically" done in college classrooms-a real change of pace. • • They give students some variety to that they are not only reading writing and listening to lectures the entire course. • • They help students to think of a writing issue from more than just one side. • • They help students feel personally involved in an issue.
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• The only problem that might surface is in classes with less proficient students especially who are intermediates. This coupled with some traits such as introvertedness and with less communication skills might pose some problems especially for speaking skills.
• Not all students are comfortable playing roles.
• Also the topic of the simulation will always be favored by some and not by other students.
• Some of the longer simulations in writing courses take away time from writing if not integrated properly.
• Students need time to figure out how to behave within a simulation-it is a different kind of task than they have ever done before! Students who are naturally shy, less communicative verbally, or who have lower verbal skills generally interact less due to a heavy reliance on verbal communication in most simulations.
• The relationship between writing skills and simulations is not intuitive and can be a difficult connection for teachers and students to make.
• The majority of the students still needed a lot of formal grammar instruction/practice (main problems being comma splice, run on sentences, use of articles, followed by punctuation, subject verb agreement etc.).
• Because simulations took most of the time, there was almost no time to practice these grammar topics.
• I had to spend a lot time on class discussions to prepare the students for the simulations.
• Class presentations took a lot of time as well.
• With preparation they need a lot of time.
• Simulation content offending or upsetting students (not always easy to predict).
• Teacher hesitant to exploit the simulation.
• Presentations tend to get repetitive at times and some of them are hard to follow, which might make students bored.
• The simulations we did lend themselves much more to the practice of speaking and listening than the practice of writing.
• I think we could have changed the simulations so that part of the simulations involve writing rather than having them act things out for the whole simulation and then tacking an essay on the end.
